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Summary of key findings for parents and pupils
This is a good school
 Since the school opened, the headteacher,
supported by trustees and governors, has
successfully created a culture and ethos in
which almost all pupils have positive attitudes
to learning and want to achieve well.
 Teaching typically helps pupils to make good
progress. Teaching in science is particularly
effective in supporting pupils of different
abilities to make good progress.
 Leaders have high expectations regarding
behaviour and attendance. Pupils’ behaviour
and conduct in lessons and around the school
are good. Pupils attend regularly. Rates of
absence and persistent absence are lower than
the most recent national figures.
 Leaders have carefully designed a curriculum
that supports pupils’ academic and personal
development well. The variety of extracurricular activities and planned opportunities
that are woven through different subject areas
strongly promote pupils’ spiritual, moral, social
and cultural development.
 Trustees are providing an appropriate balance
of support and challenge to ensure that school
leaders provide a good standard of education
for pupils and make best use of additional
funding.

 Middle leaders fully support the vision and
values of leaders and governors. They are clear
about how their actions contribute to achieving
whole-school priorities. Nonetheless, less
experienced leaders currently need support to
evaluate the impact of their actions on
improving the quality of teaching, learning and
assessment and pupils’ achievement.
 Teachers have consistently high expectations
of the most able pupils and ask them to
complete challenging learning activities, which
promote high levels of understanding. Some
teachers are less successful in ensuring that
activities challenge and support other pupils to
make consistently good progress.
 Pupils have opportunities to use and develop
their mathematical skills across a range of
subjects. Leaders have strategies in place to
develop pupils’ communication skills. However,
they acknowledge that there is more work to
do to encourage all pupils to read widely and to
support the development of reading for lowerattaining pupils.
 Leaders have an accurate view of the school’s
strengths and areas for improvement.
However, they need to evaluate more precisely
some of their actions to ensure that they are
producing rapid improvements in pupils’
progress and are securing highly effective
teaching across the school.

Full report
What does the school need to do to improve further?
 Improve the effectiveness of leadership and management by:
– ensuring that all leaders, including those new to leadership roles, evaluate the
impact of their actions precisely to ensure that pupils’ achievement is raised further
and that actions secure consistently effective teaching, learning and assessment
across the school
– continuing to promote reading throughout the school, in order that pupils become
enthusiastic readers and rapidly develop their communication and literacy skills.
 Improve outcomes and support all pupils to make rapid progress by:
– ensuring that all teachers provide activities with appropriate levels of challenge that
are well matched to all pupils’ abilities
– increasing rates of progress for those pupils who did not achieve the expected
standard in reading and writing at the end of key stage 2.
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Inspection judgements
Effectiveness of leadership and management

Good

 The headteacher has played a pivotal role in establishing this growing and increasingly
popular school. He and the senior leaders have created a culture of high aspirations for
pupils. As a result, almost all pupils have developed positive attitudes to learning.
Pupils understand that there is an expectation for them to fulfil the aim of the school’s
motto and ‘aspire to greatness’ in all that they do. They rise to this challenge and,
consequently, almost all pupils make good progress in a range of subjects.
 Leaders have high expectations regarding the quality of teaching, learning and
assessment. They have taken the opportunity to work with the lead school in the multiacademy trust and other schools to ensure that teachers’ assessments of pupils’
learning are accurate. Teachers appreciate the support and opportunities for training
that leaders provide to continually improve the quality of teaching, learning and
assessment.
 Leaders have ensured that pupils, parents and carers fully understand their high
expectations regarding behaviour and attendance. As a result, overall attendance has
improved over the time that the school has been open, and it has been consistently
above the national average. Leaders have successfully supported individuals to improve
their attendance so that the proportion of pupils who are persistently absent has
reduced and is now better than in most secondary schools nationally.
 The curriculum supports pupils’ academic and personal development well. Leaders have
carefully considered how they can provide pupils with a range of experiences that
prepare them well for life in modern Britain. Pupils show a good understanding of why
they need to understand other cultures and beliefs and have opportunities to study and
understand the democratic process. Leaders have been particularly successful in
promoting pupils’ respect for difference, for example in race, religion and sexuality.
 Leaders have ensured that clearly identified opportunities to support pupils’ spiritual,
moral, social and cultural development are woven through the curriculum. For
example, pupils discuss the ethical implications of how human activity impacts on the
environment in both geography and science. Pupils have opportunities to develop their
interests through a range of clubs, sporting activities and visits.
 Leaders have made good use of external support and challenge from a local authority
adviser to strengthen governance and leadership as the school has grown in size. The
decision to join The Bridge Academy Trust has further strengthened areas of leaders’
work, such as support for improving pupils’ attendance and the systems to monitor and
improve the quality of teaching, learning and assessment. This work is set to continue,
and there are plans in place to support the recruitment and retention of additional
teaching staff as the school grows in size.
 Leaders have used the additional funding the school receives for disadvantaged pupils
and pupils who have special educational needs (SEN) and/or disabilities effectively.
Pupils receive the help and support that they need to overcome their individual barriers
to learning. As a result, there have been notable improvements in attendance,
behaviour and achievement for these groups.
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 The funding provided for those pupils who did not achieve the standards expected for
their age in reading, writing and mathematics at the end of key stage 2 is used for a
variety of activities. These include small-group and individual teaching, handwriting
support and a phonics programme to support pupils’ reading skills. Leaders
acknowledge that, while these programmes have resulted in some improvements for
individual pupils, these have not been rapid enough, particularly in reading.
 The strategies used to promote reading across the school have not had the impact that
leaders intended. Leaders have not evaluated their actions sharply enough and
therefore have not identified what works best to help pupils develop their reading skills
and their ability to read a wide variety of increasingly challenging texts with enjoyment
and resilience.
 Middle leaders and new senior leaders are clear about the whole-school priorities for
improvement and the ways in which their actions contribute to achieving these. They
are enthusiastic supporters of experienced senior leaders’ and trustees’ vision for the
school. However, some leaders are not fully evaluating the impact of their actions on
the quality of teaching and learning and are not holding colleagues stringently to
account. As a result, there are some inconsistencies in the quality of teaching.
Governance of the school
 The Bridge Academy Trust has strengthened the already effective governance
arrangements for the school. The trust has contributed to improvements in teaching,
learning and assessment by working with the other schools in the trust to ensure that
assessment procedures are rigorous and accurate. It has also provided expertise that
has supported middle leaders in ensuring that pupils are being well prepared for the
demands of learning in key stage 4. This approach is set to continue and there are
clear plans in place to support further improvement.
 The local governing body (LGB) is effective and provides the appropriate balance of
support and challenge to school leaders. Governors carefully check on leaders’ actions
to ensure that they are making a difference to pupils’ learning and achievement.
Governors have undertaken a skills audit and used this to ensure that they have a
range of skills and expertise to be effective in their roles.
 Governors have ensured that leaders carefully target funds available for disadvantaged
pupils and pupils who have SEN and/or disabilities, to provide the help that individual
pupils need. They have a good understanding of the impact that this has had on
improving attendance and progress for these groups of pupils.
 The chief executive officer of the trust and chair of the trust and LGB have an accurate
view of the challenges faced by the school. They have a clear strategy and vision for
the future development of the school that leaders and teachers share. School leaders
and teachers are clear as to how the trust will contribute to further improvement in the
quality of education provided.
Safeguarding
 The arrangements for safeguarding are effective.
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 Leaders, trustees and governors have successfully established a culture in which
keeping children safe has the highest priority. Staff members receive regular training
and updates to ensure that they can identify pupils who are at risk of harm or
radicalisation. Staff, including non-teaching staff, are confident in reporting concerns,
and safeguarding leaders act on these swiftly. When necessary, leaders act promptly to
refer concerns to external agencies so that pupils and their families receive the help
and support that they need in a timely manner.
 Arrangements to carry out the checks required to ensure that all adults in the school
are suitable to work with children and young people are very thorough. The records of
these checks are accurately maintained. Trustees and governors regularly monitor
leaders’ work related to safeguarding to ensure that policies and practice reflect the
latest statutory guidance.
 Pupils learn how to stay safe from risks, responsible use of mobile devices and social
media, and how to stay safe online. Leaders’ work in this area is particularly effective.
Pupils are clear that teachers do not tolerate bullying. They are confident that teachers
deal with the few incidents that do occur effectively. This accords with responses to
Ofsted’s online surveys from all staff and the large majority of parents.
Quality of teaching, learning and assessment

Good

 Teachers have high expectations regarding pupils’ readiness to learn. This has resulted
in almost all pupils having positive attitudes to learning. Relationships are respectful,
and pupils respond to teachers’ directions and are keen to contribute their ideas. This
means that sequences of activities usually flow smoothly and that most teachers use
time effectively to support pupils’ learning.
 Teachers’ subject knowledge is secure, even when they are teaching subjects that are
not their specialism. They use their knowledge to plan sequences of learning that build
on what pupils already know. Inspectors saw examples of this in history, science and
physical education, where teachers had planned learning that engaged and interested
pupils and, over time, had enabled them to make good gains in their knowledge, skills
and understanding.
 Pupils routinely improve their work in response to the guidance provided by their
teachers. Most teachers apply the school’s marking and assessment policy consistently
and support pupils’ learning through providing helpful and insightful advice.
 Teachers use homework effectively to regularly support pupils’ learning. Tasks check
pupils’ understanding or encourage pupils to apply or extend their knowledge. Pupils
and the large majority of parents agree that teachers set appropriate amounts of
homework in line with the school’s policy.
 Teachers know pupils’ individual needs and current standards of attainment. They
generally use this information to provide pupils with any additional help that they need.
This results in most disadvantaged pupils and pupils who have SEN and/or disabilities
making progress that is similar to that of other pupils who have similar starting points.
 The teaching of science is consistently effective. Pupils of all abilities develop their
practical skills and ability to draw conclusions based on experimental evidence.
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Teachers encourage pupils to use scientific knowledge to justify their reasoning and
ideas. As a result, pupils typically make good progress.
 The very large majority of pupils spoken to during the inspection are positive about the
teaching that they receive. The comments and responses received through Ofsted’s
online questionnaire for parents, Parent View, support this view. A small minority of
parents and pupils expressed concerns about inconsistencies in the quality of teaching
due to changes in staffing. Inspection evidence shows that school leaders have
thoughtfully considered how they can overcome these difficulties through work with
the trust.
 Teaching ensures that pupils can apply and develop their mathematical skills in a range
of subjects including science, geography and design technology. Many teachers also
support pupils’ writing skills through providing opportunities to write for a variety of
different purposes and through correcting errors in spelling, punctuation and grammar.
 On the whole, teachers ensure that they plan for different levels of challenge in their
lessons. They routinely provide the most able pupils with tasks that make them think
and challenge these pupils to achieve higher standards in their learning. The most able
pupils rise to this challenge and make good progress as a result. Appropriate challenge
for other abilities is less consistently evident from some teachers; work can be too easy
and not stimulate pupils’ interest. As a result, some pupils do not make the progress
that they should.
 Although teachers provide regular opportunities for pupils to read, this has not ensured
that all pupils independently read widely and often. Teaching for those pupils who did
not attain the expected standards in reading or writing at the end of key stage 2 has
helped them to improve their skills, but their progress has not been rapid and they
have not yet caught up with their classmates.
Personal development, behaviour and welfare

Good

Personal development and welfare
 The school’s work to promote pupils’ personal development and welfare is good.
 Pupils said that they feel well cared for in school. All staff and almost all of those
parents who responded to Ofsted’s online questionnaire agree. One comment received
from a parent that was typical of many others stated simply, ‘My daughter is very
happy here and enjoys going to school every day.’
 The school is a friendly, inclusive community. Pupils are highly respectful of difference.
Incidents of racist, homophobic and derogatory language are rare. Pupils spoken to by
inspectors were clear that teachers do not tolerate such incidents and deal with the
few that do occur effectively. Leaders’ work to promote equality is effective. Pupils
have a good understanding of why they need to understand and respect the beliefs
and views of others.
 Pupils learn about the skills required for future employment through the school’s
personal, social and health education programme, which includes independent careers
information and guidance. Year 9 pupils feel that they received helpful information and
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advice that supported them to make informed choices regarding the subjects that they
will study in key stage 4.
 Pupils respect their environment and appreciate the facilities provided by the new
school building. There is very little litter around the school site. Pupils are proud of
their school, and the very large majority take pride in their appearance. The impact of
the leaders’ work in supporting pupils to develop positive attitudes to school life was
evident in the comment of a Year 9 pupil who said, ‘I used to dread going to my
previous school, but I really enjoy it here.’
Behaviour
 The behaviour of pupils is good.
 Pupils behave well around the school and at informal times, such as breaks and
lunchtimes. They socialise sensibly in mixed groups and work well with others when
required to do so.
 Pupils’ conduct in lessons and when moving around the school site is good. The school
is a calm, orderly and purposeful learning environment. Pupils are polite and courteous
to one another and to adults.
 Pupils said that behaviour in lessons is good. Teachers have high expectations
regarding behaviour and these are consistently applied. Pupils said that, as a result,
there are few occasions when the behaviour of others disturbs their learning and that
teachers deal appropriately with those instances that do occur. The responses to
Ofsted’s online surveys show that the very large majority of parents and all staff
confirm this view.
 Pupils value their education and understand the importance of attending school
regularly. Overall attendance has been better than the national average since the
school opened, and the proportion of pupils who are persistently absent has reduced.
Current attendance figures are better than the most recent national average, and the
proportion of pupils who are persistent absentees is now below the national average.
Leaders’ actions have reduced rates of absence for disadvantaged pupils and pupils
who have SEN and/or disabilities. Consequently, improved attendance is resulting in
better progress for these groups.
 Leaders use fixed-term exclusions appropriately, and information shows that the
number of pupils excluded from school has reduced. Leaders have established an
inclusive school and work hard to support pupils who have behavioural difficulties to
meet the school’s expectations regarding behaviour, both in and out of school. Where
this has not been successful, the school has worked with other schools to avoid the
need for permanent exclusion. The school has had to permanently exclude three pupils
in the current academic year following a serious breach of its behaviour policy.
Outcomes for pupils

Good

 As the school currently only has pupils in Years 7, 8 and 9, there is no external,
published information available on the progress that pupils make or on their standards
of attainment.
Inspection report: The Ongar Academy, 16–17 May 2018

Page 7 of 12

 Pupils join the school having typically attained standards in reading, writing and
mathematics that are broadly in line with those expected for their age. Pupils, overall,
make good progress from their starting points in a range of subjects.
 School leaders have ensured that teachers’ assessments of pupils’ learning are accurate
through work with other schools, including the lead school in the trust. Leaders’
analysis of assessment information indicates that, in the majority of subjects, most
pupils are achieving or exceeding the standards expected for their age.
 Inspectors’ scrutiny of pupils’ work and observations of learning found that most pupils
are making good progress across a range of subjects. This is particularly the case for
the most able pupils, who routinely experience high levels of challenge from teachers.
Some pupils make less progress because their teachers do not provide levels of
challenge that are well matched to pupils’ abilities and tasks are not demanding
enough.
 Disadvantaged pupils typically make good progress from their starting points, but there
are some small variations between subjects and year groups. Disadvantaged pupils
enter the school with levels of attainment that are generally lower than those of their
peers and of other pupils are nationally.
 Pupils who have SEN and/or disabilities receive effective support that enables most to
make good progress from their individual starting points. One parent reflected a
number of comments from parents with children who have SEN when they commented
that they were fully appreciative of the steps in place to support their child in all
subjects.
 Leaders have recognised that boys enter the school with lower attainment than girls
and that, in the past, they have made less progress than girls. The increased focus on
monitoring boys’ progress is having a positive impact, and there is some evidence that
the differences in achievement are reducing. However, some teachers are not
providing sufficiently challenging tasks to further accelerate boys’ progress, and leaders
cannot always explain which of their actions have made the biggest difference to
raising boys’ achievement.
 Pupils who entered the school with levels of literacy below those expected for their age
have made modest gains in their reading age and have developed their knowledge of
letters and the sounds that they make. However, they have made little or no
improvement in their spelling age. A small group of Year 7 readers who had received
support through the Year 7 catch-up funding read to an inspector. They did not
demonstrate the ability to apply their phonic skills to read unfamiliar words, and some
were reading books that were not appropriate for their current level of attainment.
Consequently, they were not demonstrating that they had made strong progress in
their language and communication skills.
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School details
Unique reference number

141947

Local authority

Essex

Inspection number

10046602

This inspection of the school was carried out under section 5 of the Education Act 2005.
Type of school

Secondary
comprehensive

School category

Academy sponsor-led

Age range of pupils

11 to 14

Gender of pupils

Mixed

Number of pupils on the school roll

344

Appropriate authority

Board of trustees

Chair

Stephen Bennett

Chief executive officer

Mark Farmer

Chair of the local governing body

Blane Judd

Headteacher

David Grant

Telephone number

01277 500990

Website

www.theongaracademy.org

Email address

admin@theongaracademy.org

Date of previous inspection

Not previously inspected

Information about this school
 The Ongar Academy opened as an academy free school in September 2015. In
September 2017, the school moved into purpose-built accommodation on its current
site. The Bridge Academy Trust has sponsored the school since October 2017. The
board of trustees and local governing body are responsible for the governance of the
school.
 The school is much smaller than the average-sized secondary school. At the time of the
inspection, the school was providing an education for pupils in Years 7, 8 and 9.
Trustees and governors intend to open sixth-form provision in September 2020.
 Almost all pupils are of White British heritage.
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 The proportion of pupils who have SEN and/or disabilities is broadly average.
 The proportion of pupils known to be eligible for free school meals is in line with the
national average.
 The school does not have any pupils who attend alternative provision.
 The headteacher was appointed by the original trustees in October 2014. He worked
with trustees to set the vison and values of the school and to ensure that it was
appropriately staffed and able to meet the standards expected by the Department for
Education.
 The Bridge Academy Trust provides support for the school. This includes support for
improving the quality of teaching, learning and assessment through collaborative
working with the lead secondary school in the trust. The school has also received
support from a local authority school improvement adviser.
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Information about this inspection
 Inspectors observed teaching and learning across the school. Many of these
observations took place with members of the senior leadership team. Inspectors also
listened to a small group of Year 7 pupils reading and observed an assembly.
 Meetings were held with senior leaders, middle leaders, representatives of the board of
trustees and local governing body, the chief executive of the trust and a school
effectiveness adviser from the local authority.
 Inspectors scrutinised a range of school documentation, including the self-evaluation
summary, the school’s improvement plan, minutes of meetings of the governing body,
safeguarding records, school assessment information, attendance and behaviour
records and school policies and procedures.
 Formal discussions were held with groups of pupils from each year group and a small
group of pupils who had received additional support to discuss their experiences of
school. Inspectors also spoke to pupils in lessons and at break and lunchtimes. There
was only one response to the online pupil questionnaire.
 Inspectors scrutinised pupils’ work across different key stages.
 Inspectors analysed the 153 responses from Ofsted’s online questionnaire for parents,
Parent View, including the free-text commentary provided by 97 parents.
 Inspectors also considered the 26 responses to Ofsted’s online staff survey. Formal and
informal discussions also took place with staff members to gather their views about the
work of the school.
Inspection team
Paul Wilson, lead inspector

Her Majesty’s Inspector

Lesley Daniel

Ofsted Inspector

Gulshan Kayembe

Ofsted Inspector
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Any complaints about the inspection or the report should be made following the procedures set out in the
guidance ‘Raising concerns and making a complaint about Ofsted’, which is available from Ofsted’s
website: www.gov.uk/government/publications/complaints-about-ofsted. If you would like Ofsted to send
you a copy of the guidance, please telephone 0300 123 4234, or email enquiries@ofsted.gov.uk.

In the report, ‘disadvantaged pupils’ refers to those pupils who attract government pupil premium funding:
pupils claiming free school meals at any point in the last six years and pupils in care or who left care
through adoption or another formal route. www.gov.uk/pupil-premium-information-for-schools-andalternative-provision-settings.
You can use Parent View to give Ofsted your opinion on your child’s school. Ofsted will use the information
parents and carers provide when deciding which schools to inspect and when and as part of the inspection.
You can also use Parent View to find out what other parents and carers think about schools in England. You
can visit www.parentview.ofsted.gov.uk, or look for the link on the main Ofsted website:
www.gov.uk/government/organisations/ofsted.

The Office for Standards in Education, Children’s Services and Skills (Ofsted) regulates and inspects to
achieve excellence in the care of children and young people, and in education and skills for learners of all
ages. It regulates and inspects childcare and children’s social care, and inspects the Children and Family
Court Advisory and Support Service (Cafcass), schools, colleges, initial teacher training, further education
and skills, adult and community learning, and education and training in prisons and other secure
establishments. It assesses council children’s services, and inspects services for children looked after,
safeguarding and child protection.
If you would like a copy of this document in a different format, such as large print or Braille, please
telephone 0300 123 1231, or email enquiries@ofsted.gov.uk.
You may reuse this information (not including logos) free of charge in any format or medium, under the
terms of the Open Government Licence. To view this licence, visit www.nationalarchives.gov.uk/doc/opengovernment-licence/, write to the Information Policy Team, The National Archives, Kew, London TW9 4DU,
or email: psi@nationalarchives.gsi.gov.uk.
This publication is available at www.gov.uk/ofsted.
Interested in our work? You can subscribe to our monthly newsletter for more information and updates:
http://eepurl.com/iTrDn.
Piccadilly Gate
Store Street
Manchester
M1 2WD
T: 0300 123 4234
Textphone: 0161 618 8524
E: enquiries@ofsted.gov.uk
W: www.gov.uk/ofsted
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